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1. Introduction 
 

The PARTY project carried out international and intersectoral collaboration with San youth in Namibia 
and South Africa with various partners with the aim of developing research and innovative staff 
exchanges cooperation in sharing knowledge. The project’s goal is to contribute to human 
development and aid in reducing youth unemployment by expanding the involvement and inclusion 
of San youth by in-service development in South Africa and Namibia using participatory and 
explorative service co-design tools. 

The objective of the PARTY project was/is to develop new innovative methods for training and career 
development. The aim was/is through service design methods to improve and deliver knowledge to 
the local stakeholders in Namibia like //Ana-Djeh Trust. The values in creating the new methods 
were/are to promote democracy and enhance local participation. Another aim is/was to provide 
modular training and course units for integration in research and/or training to aid those who work 
with the San communities such as Non-governmental organisations (NGOs), researchers and 
facilitators.  

All the partners (University of Lapland, Namibia University of Science and Technology (NUST) formerly 
known as the Polytechnic of Namibia (PON), University of Leeds, Cape Peninsula University of 
Technology, South African San Institute (SASI) and PACO Collaborative Design) were involved in the 
making of course packages. The Figure 1. shows what each partner delivered in this process. Each 
partner led a module during the project and on that basis, then developed training units. The course 
packages’ purpose was to implement the good ideas found during the Party-project. The aim is to 
empower the San youth to find better working opportunities in various ways. It is not only by 
education but also through participatory art actions or interventions that for example, they can create 
a new culture and a better working ecosystems. The course packages with service design methods and 
tools would  provide a platform for training and the development of the future youth specifically for 
those working with the San youth. 

 

Figure 1. Training 
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2. Training methods 
 

This section discusses the different theoretical framework  for training and career development. 

 

2.1. Theory of Informal Learning 
 

The term “informal learning” was first used in the 1950s in “informal adult education” (LuoBaofen 
2002). Informal learning happens mostly in informal environments as it is not organized like formal 
learning that happens in educational institutions and classroom setting (Lin & Lee 2014). It is 
spontaneous and occurs in everyday life triggered by internal and external events in the environment 
that are related to the past experience (Marsick & Volpe 1999). This is similar to the problem based 
learning as there the gained knowledge is connected with the information that one has before 
constructing new (Barrows 1980).  

In the end of 1990s, it was seen by Garrick (1998) as the trend for the twentieth-century education as 
the globalization and development of technology-enabled a large amount of knowledge sharing (Zhao 
Changning 2002). Equally, it is seen as a trend in lifelong adult learning (Wanggui Qing 2005, apud Lin 
& Lee 2014).  

The learning can be totally self-orientated, or it can have a mentor or a coach (Marsick & Watkins 
1999). In the case of Party, the people that go to work with San youth have this role of coaching or 
mentoring, but the learning itself can have an incidental function. The coaches and mentors help in 
the knowledge the person in his or her learning process based on the problem set that is needed to 
solve in practice in everyday life. Observation in common life and reflecting the incidents with previous 
knowledge is one tool of the adult informal learning (Lin & Lee 2014).     

 

2.2 Practice-Based Learning (PBL) 
 

In practice-based learning like the name already indicates, the learning happens in practice in a 
practical manner. According to Cukurova et al. (2016) the practice-based learning supports 
collaborative problem-solving. Often the practical issues being under learning process are challenges. 
This way the learning process happens at the same time as the problem being solved. It promotes 
critical thinking as well as problem-solving skills (Yew & Goh 2016). It also enhances self-learning 
methods and deep disciplinary knowledge through practice and reflection (ibid.).  

In PBL it is important that the learning process begins by scaffolding, constructing the problem frame 
with the previous knowledge that one has (Barrows 1980). After the process of learning the students 
can consolidate the information by reflective writing or small-group discussions for example (Barrows 
1992; Woods 1994).   

Scientific studies show that short-term knowledge acquisition with PBL the information/learning 
gained is less than or equal in a lecture-based environment (Pourshanazari et al. 2013). In contrary, 
the long-term knowledge retention in PBL is far larger (Dochy 2003; Capon 2004). This way PBL is more 
effective than traditional forms of learning (Yew & Goh 2016). Also in professional education PBL has 
shown that students are more satisfied with training and skills development (Shin & Kim 2013).    
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2.3. Practice-Based Learning (PBL) and Informal Learning in Service Design  
 

According to Miettinen (2017) service design is about learning through practice. In service design 
processes, it is possible to try and fail early and fast prototyping is the perfect tool to use (ibid.). 
Prototyping is a tool to learn the strengths and weaknesses of an idea (Brown 2008), it is a way to 
learn in practice like in PBL. Besides prototyping, co-creation and simulations are methods that 
promote the learning process (Kuure & Miettinen 2013). The aim of co-creation is to create new 
knowledge (ibid.). 

“Service design enables a continuing learning process through its iterative working 
approach whereby service solutions are developed through testing and evaluation”, 
(Kuure & Miettinen 2013, p. 1533).         

“Service design can help in the recognition, understanding, and development of the 
immaterial processes and resources related to learning and producing knowhow. 
Service design can also be used effectively in organizational learning and development 
processes”, (Kuure & Miettinen 2013, p. 1536).  

It is a service designer’s role to be a facilitator in the process (Miettinen 2017). The facilitator could be 
referred to as a mentor in the informal learning process. The fast prototyping and other service design 
tool shows in practice what works or not and this way contributes new knowledge to the participators. 
The service at the end of the project is often an answer to a problem found in the practice. In essence, 
it is a very hands-on practice. It begins with empathizing and listening to the end-user, the San youth, 
and organizations that work in collaboration with them. It is the service designer that represents the 
end-users if they are not present in the process themselves (Blyth & Kimbel 2011). “The characteristics 
of a good design thinker are empathy, integrative thinking, optimism, experimentalism, and 
collaboration” (Kuure & Miettinen 2013, p. 1539).  

One of the services that were designed during the project was a digital training platform. 

 

2.4 Digital platform 
 

A PARTY project handbook “Practical guide to service design in development context” was developed 
and integrated into a digital training platform 
(https://partyprojecthandbook.wixsite.com/pacohandbook). Its main purpose, as it happens with the 
physical or PDF handbook, is to serve as a practical manual to be used to organize and run workshops 
with marginalized communities and more specifically  within the San communities. 

This book/platform is the result of the collection of the tools tested during the workshops made by 
PARTY researchers and designers in the first two years and a half of the project. The workshops have 
been made with different actors and in different locations (Namibia and South Africa). The tools were 
collected, selected and edited into one book and a later digitised version of it was c.  

The digital platform is structured in four main parts: The handbook tools divided into 4 main design 
phases, general information (PARTY project, mindsets and process background explanation), some 
case studies in video format and a section called “course” with training units developed by every party. 

https://partyprojecthandbook.wixsite.com/pacohandbook
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The main goal of having a digital version of the handbook is to make a more appealing and user-
friendly way of knowing and putting into practise the tools and methodologies the PARTY project  
gathered during its development. 

Therefore, every tool template as well as training unit/course developed by the different parties can 
be downloaded in PDF format from the digital platform. 

Videos depicting the use of some of the tools were also created and included on the digital platform. 

 

2.5 Video case studies 
 

PLATFONTEIN VIDEO CASE STUDY 

The following video contains the explanation of the “co-designing collaboration system” between San 
Youth and X-K FM Radio that took place in Platfontein (Kimberley, South Africa). 
https://www.youtube.com/watch?v=fddhvd_5AsM&feature=youtu.be. 

In order to find new collaboration opportunities, the process started with a miniature research led by 
youth living in the community. In a second step, X-K FM radio staff were interviewed following the 
same questionnaire. All the gathered results from the questionnaires and insights from meetings were 
put into the Golden Circle Tool by Simon Sinek, composed by 3 concentric circles (why, how, what). 
The reasons and collaboration proposals from both parties were then shared in a co-creative 
workshop. Youth and radio together compared their results and ideas, detecting the overlapping ones. 
Their favorite collaboration ideas were voted and the most voted one gave birth to RADIO YOUTH 
FOOTPRINTS: A collaboration between San Youth and Radio staff in which youth work as researchers 
in the community and content providers for the radio and X-K FM Radio becomes a training tool for 
young careers. Through Resource Blueprint Tool (from PARTY Handbook), the idea was further 
developed defining the actions, stakeholders and resources needed for implementation. As a final 
step and in order to receive feedback on the tools applied during the process, radio staff were given 
some questionnaires in which they stated the usefulness of the followed process. 

A website was designed and implemented by PACO and NUST(PON) to create an electronic platform 
to provide digital content to aid researchers, NGOs, community workers or any organisations working 
with the San youth in Namibia and South Africa. 

 

RLABS VIDEO CASE STUDY 

Rlabs is an organisation that originated in South Africa in 2008. It was established by Marlon Parker as 
a community driven research collaboration project between the CPUT and a community Non-
governmental organisation  called Impact Direct Ministries (Parker, Wills, and Wills, 2012). RLabs 
Namibia is located at the Namibia Business Innovation Institute (NBII), a unit within the NUST with the 
aim of “providing an implementation medium to influence innovation and technology to address the 
challenges and apprehension in communities in Namibia, creating an environment where people are 
empowered to make a difference in the lives of others” http://www.rlabsnamibia.org/about-us/. 

During the PARTY project workshops held in Namibia, we elicited the help of the facilitators from Rlabs 
who also work with some of the San youth. University of Lapland researchers together with NUST 
Rlabs facilitators co-designed  short videos depicting explanations of some of the tools that were 

https://www.youtube.com/watch?v=fddhvd_5AsM&feature=youtu.be
http://www.rlabsnamibia.org/about-us/
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utilized during some of the project workshop with the San youth. The tools and the videos are all 
included in the tool book that was published on a digital platform.   

Furthermore, course units were co-created by the different partners using a template developed by 
University of Lapland researchers with input from the other partners.   

3. Template 
 

Informal learning and practice based learning are giving the outlines for creating the Course Unit 
template used. It has been seen that the template should inform more the outlines and intentions of 
the course and give space for whoever is using it to make modifications. As most of the course content 
are explained in the Handbook, there isn’t deep insight to the actual methods used. The template was 
made by the point of view that stakeholders, NGOs and researchers would use them. 

The template starts with the Preview and Summary of the unit and is also informing the prior 
knowledge needed. The contents of the template are Objectives/Motivation, Engaging/Connecting, 
Pedagogy/Teaching methods, Consolidation activity and Indicators/Learning outcomes.  

Objectives and Motivation gives information on what the participants will learn from the course and 
why the information is relevant to the participant. Engaging and connecting use the Handbook 
methods to connect the participants and make  on how to encourage the participants to feel relaxed 
and motivated to start learning and encampasses prior knowledge participants have to engage with 
what is being learned. This makes the learning easier. Pedagogy and teaching methods give insight on 
how the course will be practically handled and what hand-on activities will take place for the 
participants. Consolidation activity gives the activities to reinforce learning and is considering how the 
information learned in the course will be consolidated and applied to everyday life for example. 
Indicators and learning outcomes discuss what the participants will be learning after they have 
completed the course unit. The template is giving the consideration to these issues in both the 
mentor’s and participant’s side. 

The template is also giving the information of the materials required and includes additional 
information related to the unit. The template was created collaboratively with the partners and 
modifications were able to be done if needed, but the template was well designed for the purpose 
and there weren’t modifications needed. 

 

4. Course packages 
 

4.1 Questionnaire 
 

To gain a better understanding of the best practices made during the phase of workshops, a 
questionnaire was applied. The aim was to find what the best workshop ideas that could be 
implemented as course packages in the future. In total there were 9 answers together from all the 
partners. All of the partners had their own specific knowledge to contribute which varied from service 
design to community development. The Table 1. covers better all the answers given, and what each 
one thought they had to add to this project. 
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Expertise 

1. User-centred design; participatory storytelling; design for research collaboration 

2. Experience in working with the San indigenous people of South Africa 

3. Community Storytelling, Digital Storytelling, Design Thinking, New methods 
development 

4. Design thinking methodologies 

5. Stakeholder mapping, printmaking, digital storytelling, Digital Services, Design 
methods, Community-driven participatory design methods, community ethics 

6. Computer Technology aspect as well as participatory design methods 

7. Service design 

8. Service design 

9. Workshops methodology, communication and knowledge transfer 

 

Table 1. Field of expertise in the project covered by the partners 

 

The partners saw various and different kinds of positive outcomes that came out of the project like 
one of the participants responded: 

“This is active role that the non-university partners have taken in PARTY project. 
Partners such as SASI and PACO have developed new methods, models, practices that 
have high potential to be scaled and applied even in larger proportion.” 

Positive outcome was seen in networking, the collaboration between different institutions, skills 
transfer, mutual learning among other important issues. One interesting point of view was that there 
are still ongoing projects and some strategies applied are still waiting for their overall impact. As a 
long-term project, it will be interesting to see the outcome of the tools that were used to empower 
the locals.  

“Potential future collaboration between radio station and community, concrete 
outcomes not yet achieved as Radio Youth Programme not yet implemented (concept 
stage). Mutual learning curves on both sides, North and South.”  

The institutions from the EU side gained valuable knowledge of how to work with people or 
communities from the African continent:  

“Enhanced understanding of the needs of the marginalised youth; development of the 
tools for youth empowerment; personal development, e.g. managing international 
research project and working with researchers outside the EU.” 
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When the partners were asked to respond about what courses or training units would be important 
to the San youth, the responses were even more multitudinous. It was still pretty easy to put the 
answers in the three categories that comprehend self-learning and empowerment, educational needs 
and vocational training like the Table 2. illustrates it. As one of the respondents put it, what the San 
youth need is something “pragmatic, straightforward, and simple”.   

 

Self-oriented Educational Career 

• Life skills  
• Daily living skills 
• Trainings on social-

skills 
• Social-cognitive skills 
• Problem-solving skills 
• Promoting of 

traditional cultural 
lifestyle for self-esteem  

• Self-management 
• Manage Graphically a 

concept (poster on San 
culture)  

• Personal 
empowerment 

• Language;  
• Problem-solving skills 
• Skills, eg. digital literacy  
• Encouraging young people to go to 

school  
• Train the Trainers methods and 

tools, and Social media training 
• Organize a presentation (ppt 

presentation on some issue) 
• Tell a story with a video 
• All kind of training units that 

strengthen vocational skills or help 
in identifying them. 

• All the training packages that help 
in increasing the feeling of 
capability and self realization 

• Course that develop solution 
orientation using GRACE model like 
storytelling & video & theatre. 

• Then they also need some 
economic literacy, essential IT skills 

 

• Career consultation (e.g.: 
What job? What to study? 
How to reach that? etc.) 

• Practical skills - relating to 
education (presentation, CV 
development) 

• Vocational skills 
• Guidelines how to get 

employed (and tools and 
methods related to that) 
and to create local dialogue 
in the community as well as 
towards the stakeholders 

• Anything that would help 
them build technical 
knowledge finalised to find 
jobs. 

• Possibly small enterprise 
management skills. 

 

 

Table 2. Answers grouped in specific themes 

 

As the table shows the first and maybe the foremost important aspect to take into consideration is 
the self-orientated knowledge. The San youth need more self empowering tools to enhance their self-
esteem, self-management and social-cognitive skills not forgetting their culture. Supposedly, if the 
basic needs are not covered like for example self-esteem, it is hard to begin an education, the second 
column. As one of the responses put it wisely what to apply: “All the training packages that help in 
increasing the feeling of capability and self realization”. Self-realization is a good method to increase 
self-esteem. The San youth present a need for language skills, digital literacy, economic literacy or 
problem solving skills. There was also identified the need for “training the trainers” method. The 
trainers need to be trained that better results could be achieved. On the third column there are the 
vocational training ideas like making the cv, career consultation or any technical knowledge that will 
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help in finding a job. One of the partners sees even a possibility in training small enterprise 
management skills. 

The responses about what were their outcomes or most important benefits for the San youth were 
also put in similar columns like the Table 3. illustrates. There were already taken actions to improve 
their self-oriented knowledge and awareness, but also educational and career training.  

 

Self-oriented Educational Career 

• Being pound of their culture and 
heritage 

• Learning skills that can be useful in 
their community 

• Ideas how to create solution and 
new service concepts by using 
storytelling: for example identify 
challenges in alcohol use and 
create solution where social 
workers and close friends & family 
make an interventions 

• Empowerment: to understand their 
own value, to see themselves as 
normal youth in the globe and to 
find solutions from local 
community.  

• I think they enjoyed our workshops 
and could see that there is a lot 
more that they can, could and 
should do to "shake" their life. 

• Being confident about public 
speaking  

• Something that they can take 
away and apply to their 
further studies 

• Practical craft-based 
production skills 

• They would be able to 
conduct their own workshops 
within their communities as 
well as train other San youth 
to become facilitators. 

• Local dialogue: This could be 
enhanced in the future, but 
also by this the youth can tell 
their aims and interests and 
find better solutions with the 
community and the 
stakeholders 

• The strengths of our 
workshops (so far, I think) 
was to sparkle self-reflection 
and to lay out a preliminary 
new knowledge acquisition. 

• Being capable of 
producing a CV 

• Practical benefit in 
learning skills that 
they can use in 
looking for a job.  

• They always ask for 
practical skills that 
they can put in their 
curricula  

• Employment: as there 
is only few actual jobs 
gained by the project  

• Tools and methods 
for the youth to see 
their expertise better 
and also the 
possibilities of getting 
jobs. 

 

Table 3. Most important benefits for the San youth 
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4.2 Course Package A: Ethical Orientation (1 course) 
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4.3 Course Package B: building Identity and Values (3 courses) 
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4.4 Course Package C: Drama Course (2 courses) 
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4.5 Course Package D: Visual tools (2 courses) 
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4.6 Course Package E: Printmaking (2 courses) 
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4.7 Course Package F: Stakeholder mapping (1 course) 
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4.8 Course Package H: Facilitation and stories (2 courses) 
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5. Impact 
 

It is difficult to measure the impact of the PARTY project thus far but we can however discuss some of 
the positive outcomes that have been experienced by researchers and some of the San youth. 

As African and European researchers, we were able to collaborate and share knowledge and 
experiences while working with the youth. Because of the multidisciplinary backgrounds of the various 
research partners, it enabled innovative and creative ideas and service design tools to be 
developmented and used during the project.  

The African partners shared their knowledge and expertise with some of the european researchers of 
the best practises for co-designing services and using participatory design approaches while working 
with marginalised San youth in Namibian and South African communities. The multidisciplinary aspect 
of the researchers has allowed a wider access to publish scientifically to a wider audience of disciplines 
ranging from design to computer science fields. 

Some of the challenges and best practises experienced in the project have lead to the development 
of training courses and a tool book that could contribute to researchers, facilitators and NGOs 
participating in projects with San communities.   A digital platform with the tools and course units was 
developed for those interested in developmental work or research within San communities. 

The San youth working on the project learnt some cultural exchanges with some of the european 
researchers and also learnt how to use some of the tools to aid in their own development. One of the 
requests from the San youth was to learn how to facilitate workshops which they then made use of in 
their own communities using the train the trainers approach as well as various service design 
approaches. 

Further impact will be gained with academic and public dissemination of the training units and the 
digital platform. By this the outcomes of the project can be shared to wider audience and best 
practices can be used by other communities, NGOs and stakeholders in the global world. 

 

6. Conclusions 
 

Informal learning gives the possibility to take out the training from the traditional classrooms and 
bring it where the communities are. Partners have written 7 training units to these topics. NUST has 
written Ethical Orientation for researchers, NGOs and stakeholders who could be using the training 
units and those participating in the actual training within the communities. Ethical orientation gives 
the ethical approach to the context of working in a marginalised community.. SASI has developed 
course units for Family Tree Drawing, Photographing and Social Sculpture to enhance the values of 
the youth. This in based on the GRACE-model and aims to empowerment, valuing the cultural 
heritage and themselves and sharing their message to the community. 

Main topics/issues in the training units will give the outlines for also the main outcomes of the project. 
These can be roughly divided to 3 categories: Self-orientation, Education and Career. Partners have 
written 7 training units to these topics. NUST has written Ethical Orientation to  researchers, NGOs 
and stakeholders who could be using the training units and be doing the actual training in the 
communities. Ethical orientation gives the ethical approach to the context and to correct approach. 
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SASI has written Family Tree Drawing, Photographing and Social Sculpture to enhance the values of 
the youth. This in based on the GRACE-model and aims to empowerment, valuing the cultural heritage 
and themselves and sharing their message to the community. 

ULAP has written Storyboard and Drama Theater as based on GRACE model and empowerment. 
Creating the stories to the theater give the youth possibilities to view their and communities problems 
in wider aspect and to share the possible solutions to the community and to create local dialogue by 
this. PACO has written Manage Graphically a Concept and Storytelling video, where the aim is to find 
new visual tools for the youth to promote themselves and use these tools in finding jobs. CPUT has 
written 2 units. First one is about the Printmaking that gives the youth possibilities to express 
themselves. Second one is Stakeholder Mapping, that give new ways and possibilities to benefit more 
from the local stakeholders. 

Further steps are coming with UNIVLEEDS training unit as they approach to the Facilitation Skills, so 
that the by the training units is possible to start train the new trainers. The unit also includes 
storytelling as this is important part of the project: emphasizing and using storytelling as a tool to gain 
more impact to the issues addressed. 

Methods used in the training units are already tested in the project in different sites. This gives the 
confidence that the methods and tools are useful also for the training units and these could be 
valuable also for further development, to other communities and for wider dissemination. Digital 
platform created will give an easy access to the methods and training units for the stakeholders and 
NGOs. Also to be considered is that the San youth in remote areas might not have the internet access 
that will give complications to sharing the training units to them. With this consideration the units are 
made from the point of view that stakeholders and NGOs would be using them. Digital platform is 
Using videos that will give further insight and orientation to use the training units. 

It is established that the training units need further development through the practical activities in the 
sites. The best outcomes will be received when they will be co-designed with the local stakeholders 
and NGOs to help them do the training with the local communities. By this will be gained more depth 
to the units and develop them to meet the demands of stakeholders and communities as well as create 
practical implementation plan and course scheduling. By this development there will be achieved 
more valuable training units and they will be easier to disseminate locally and globally. 
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